Universal Design of
Learning



WHY UNIVERSAL DESIGN FOR LEARNING?

Classrooms are filled with students who:
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Universal Design of Learning Principles

I. Provide Multiple Means Il. Provide Multiple Means lll. Provide Multiple Means
of Representation of Action and Expression of Engagement

Perception Physical action Interest

Language, expressions, and symbols Expression and communication Effort and persistence

Comprehension Executive function Self-regulation



Universal Design for Learning Guidelines

l. Provide Multiple Means of Il. Provide Multiple Means of

Representation Action and Expression

1: Provide options for perception 4: Provide options for physical action

1.1 Offer ways of customizing the display of information 4.1 Vary the methods for response and navigation
1.2 Offer alternatives for auditory information 4.2 Optimize access to tools and assistive technologies

1.3 Offer alternatives for wisual information

2: Provide options for language, mathematical 5: Provide options for expression and communication

expressions, and symbaols
2.1 Clarify wocabulary and symbols
2.2 Clarify syntax and structure

5.1 Use multiple media for communication
5.2 Use multiple tools for construction and composition

5.3 Build fluencies with graduated levels of support for

2.3 Support decoding of text, mathematical notation, practice and performance

and symbols
2.4 Promote understanding across languages
2.5 llustrate through multiple media

3: Provide options for comprehension &: Provide options for executive functions

3.1 Activate or supply background knowledge

3.2 Highlight patterns, critical features, big ideas, and
relationships

6.1 Guide appropriate goal-setting
6.2 Support planning and strategy development

4.3 Facilitate managing information and resources
3.3 Guide information processing, visualization, and . L.
manipulation 6.4 Enhance capacity for monitoring progress

3.4 Maximize transfer and generalization

Resourceful, knowledgeable learners Strategic, goal-directed learners Purposeful, motivated learners

l1l. Provide Multiple Means of
Engagement

T: Provide options for recruiting interest

7.1 Optimize individual choice and autonomy
7.2 Optimize relevance, value, and authenticity
7.3 Minimize threats and distractions

8: Provide options for sustaining effort and persistence
8.1 Heighten salience of goals and objectives

8.2 Vary demands and rescurces to optimize challenge
8.3 Foster collabaration and community

8.4 Increase mastery-oriented feedback

% Provide options for self-regulation

9.1 Promote expectations and beliefs that optimize
motivation

9.2 Facilitate personal coping skills and strategies
9.3 Develop self-assessment and reflection
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How many ways can
we think of that our
students difter from
one another?



So, how do we teach
ditferent (or

differentiated) for
different students?



Differentiated Instruction is a
sequence of common-sense
decisions made by teachers with a
student-first orientation.

https://www.youtube.com/watch?v
=KNkKWjGMerE



https://www.youtube.com/watch?v=KNkKWjGMerE

Three Pillars of
Differentiation

Principles

Practices

i

* Regarding diversity as
normal and valuable

® Seeing every learner’s
potential for academic success

* Accepting responsibility
for maximizing each
learner’s progress

® Recognizing and removing
barriers that deny many
learners equal access
to excellence

e

* Creating environments

that are catalysts for learning

* Building on a foundation

of a quality curriculum

® Using assessment to
inform teaching
and learning

® Tailoring instruction to
assessment-indicated
student needs

* Leading and managing

a flexible classroom

A,

o

* Planning proactively
to address readiness, <
interest, and |
learning profile :

® Basing instructional |
approaches on studen}
needs and the nature |
of the content |

*® Teaching up

* Assigning respectful
tasks

i

® Using flexible
grouping

AN




Differentiation
is a teacher’s proactive response to learner needs
shaped by mindset

and guided by general principles of differentiation

An environment Assessment Instruction Leading
that encourages Quality that informs that responds students and
and supports curriculum teaching and to student managing

learning learning variance routines

Teachers can differentiate through

Content Process Product Affect/
The information How students How students Environment
and ideas students take in and make show what they The climate
grapple with to sense of the know, understand, or tone of the
reach the content and can do classroom
learning goals

according to the student’s

Readiness Interests Learning Profile
A student’s Passions, affinities, Preferred
; s proximity to specified kinships that motivate approaches to
e learning goals learning learning

through a variety of instructional strategies, such as



